Zavérecné slovo Griffina Canfielda

V Cervnu 2015 ukondil praxi na chotéborském gymnaziu Griffin Canfield, jazykovy asistent z USA. Svoje
dojmy z ro¢niho plsobeni shrnul nasledovné:

Griffin’s End of year essay

When teachers and students ask me about the level of English possessed by Czech students they are
usually surprised to hear my reply; “it's amazing”. In the United States | did not take part in my first
foreign language class until the 9" grade (1A / Kvarta) and | was only required to take the course for two
years. | viewed my foreign language education (Spanish) as simply another requirement | needed to
fulfill in order to graduate, not something that | needed to focus my energies on. This is completely
different from the Czech model of language education, where students are required to begin their
English language education in primary school and continue that education throughout their time at
Gymnazium. In most cases Czech students are getting an eight year head start on their America
counterparts, a huge advantage when it comes to learning another language.

Along with an early introduction to English language education, | would have to point to class structure
and classroom environment as the largest factors responsible for the success of Gymnazium Chotebor
students. When | first started teaching at Gymnazium Chotebor | was surprised to learn that students
stay together as one class during the entirety of their education at gymnasium. This is completely
different from the American model, where students have classes with different groups of students
throughout the course of the day. When | was in school the students in my math class where different
than the students in my science class and the students in my science class where different than the
students in my Spanish and history classes. During my education | liked the idea of seeing new students
throughout the course of the day, however, after spending ten months in the Czech system where
students stick together | have to say that | prefer it. There is a comradery among students in the various
classes at Gymnazium Chotebor that | never witnessed during my middle and high school education.
Students here seem to get along and from what | witnessed the occurrence of bullying is extremely
minimal compared to the United States education system. Perhaps it’s much harder to bully or make
fun of a fellow student when you know you will be spending a substantial amount of time with that
student for the next four to eight years. It's my view that an environment where students don’t fear
being mocked or ridiculed by their fellow students is far more conducive to learning, especially when it
comes to learning a foreign language, a process that involves a willingness to make mistakes.

The only negative aspect that | can see of students sticking together throughout the course of the day is
that students don’t have the option to determine the level difficulty of their classes. When | was in
school | was weaker in math and science so | chose to take courses in those subjects that were less
demanding and at a slower pace, but | had a passion and knack for civics and writing so | took the
hardest courses offered. The ability to pick and choose my classes based off my ability would not have
been possible had | been forced to take the same classes with the same students throughout the course
of the day. While a lot can be said for the Czech model of sticking together as one group for every class,
I’'m sure a lot of students would both appreciate and benefit from the opportunity to take more or less
demanding classes based on their ability.

One area of the education system that I’'m still having trouble getting over is the level of directness or in
some cases harshness, Czech educators use when speaking with their students. Throughout the course



of the year | witnessed teachers calling out marks from the front of the class, something that would
never happen in the U.S. and accepting nothing but perfect grammar when it comes to English speaking
ability. Perhaps | am wrong, but | think many students are far less confident in their English speaking
abilities than they should be and therefore less likely to speak because they are concerned they will
make a grammatical mistake, which at the end of the day has no impact on whether or not they are
understood. Then again, it could be argued that the ability of Czech students to speak at such a high
caliber is a result of the demands placed on them by their instructors.

| could go on and one providing positives and negatives for every aspect of the Czech education system,
but at the end of the day it’s clear that the investment that has been made in English language
education is paying off at Gymnazium Chotebor. Whether it’s the excitement of those in Prima and
Segunda or the conversational ability of Sexta and 2A during their annual sports course, the level of
English processed by the students at Gymnazium Chotebor is truly impressive.

This ability was on great display when students of Oktava and 4A successfully completed their Maturita
examinations in the English language. During the examinations students were expected to be able to
speak with clarity about a whole host of topics, ranging from British and American politics to American
history and famous English authors, topics that a native English language speaker would have trouble
discussing, let alone someone who is learning the language. While watching the examinations take
place | thought back to my time in primary and secondary school and tried to remember a single
instance in which | had to take part in an oral examination. Perhaps my memory is fading, but | can’t
recall taking a single oral examination during the entirety of my academic career, let alone an oral
examination that would determine whether or not | graduated. My examinations were either in
multiple choice, short answer, or essay format and my ability to graduate was based solely on whether |
achieved sufficient marks in each of my classes, not an end of education examination. If I'm being
perfectly honest, | don’t think | could have handled the stress associated with such an exam, especially if
| were expected to complete it in a language other than my native tongue.

While I'm sure the students of Oktava and 4A were stressed during their Maturita examinations they
didn’t let that stress hamper their performance. | watched student after student speak with ease and a
level clarity that one would find in an American classroom. The success with which students in Oktava



and 4A completed their examinations is not only a demonstration of what they have learned during
their time at Gymnazium Chotebor, but evidence that they truly have an understanding of the language
and ability to engage in conversation. As someone who never made it beyond basic Spanish, I'm
envious of their success.

Griffin Canfield

Kdyz se mé ucitelé a studenti ptaji na Uroven anglictiny, kterou si osvojili ¢esti studenti, obvykle je moje
odpovéd “je skvéld” prekvapi. Ve Spojenych statech jsem se se zacal ucit cizi jazyk az v 9. tfidé (t.j.
zhruba 1.A/kvarta) a povinné jsem se zUc¢astnil jenom dvouletého kurzu. UCil jsem se Spanélsky a vnimal
jsem svoje jazykové vzdélani jako pouhy poZadavek, ktery musim splnit, abych absolvoval Skolu.
Rozhodné to pro mé nebylo néco, cemu bych mél vénovat zvlastni pozornost a energii. Tento model se
naprosto lisi od ceského modelu jazykového vzdélavani, ktery od zak( vyZzaduje, aby se zacali udit
anglickému jazyku uz na prvnim stupni zadkladni skoly a pokracovali v jeho osvojovani po celou dobu
gymnaziadlniho studia. Ve vétSiné pripadl maji cesti studenti oproti svym americkym vrstevnikiim
osmilety ndskok, coz je obrovska vyhoda v pripadé, ze se maji ucit jesté dalsi cizi jazyk.

Spolu s ¢asnym zahajenim jazykové vyuky bych rad zdaraznil strukturu vyucovaci hodiny a atmosféru ve
tfidé jakoZzto hlavni faktory ovliviiujici Uspésnost studentl chotéborského gymnazia. Kdyz jsem zacal
vyucovat na Gymndaziu Chotébof, prekvapilo mé, Ze studenti jsou ve stejné tfidé po celou dobu studia.
Americky model je naprosto odlisny. Tam se studenti icastni béhem dne rlGznych vyucovacich hodin v
rGznych skupinach. Jako zak jsem chodival na hodiny matematiky s jinymi studenty neZz na hodiny
pfirodnich véd a opét s jinymi na hodiny Spanélstiny a déjepisu.

Kdyz jsem studoval, libilo se mi setkdvat se béhem dne se stale novymi tvaremi, avSak po
desetimési¢nim pobytu v ¢eském Skolském systému, kde studenti drZi pospolu, musim konstatovat, Ze
nyni preferuji tento systém. Mezi studenty rGznych tfid Gymnazia Chotébof existuje kamarddstvi, které
jsem nikdy v pribéhu stfedniho a vyssiho stupné vzdélavani nezazil. Zda se, Ze studenti zde spolu dobre
vychazeji a podle vlastni zkusenosti mohu fict, Ze vyskyt Sikany je v porovnani se Skolami v USA naprosto
minimalni. MoZna je mnohem obtiznéjsi Sikanovat ¢i zesmésnovat spoluzdka kdyZz vite, ze s nim v
prabéhu dalSich ¢tyf nebo osmi let stravite dlouhy ¢as. Podle mého nazoru je prostiedi v némz se
student neboji Sikany a posmivani ze strany spoluzakd mnohem vice motivujici k uceni. Plati to zvlasté
pfi u€eni se cizimu jazyku, kde je chybovani nevyhnutelné.

To, Ze studenti travi cely vyucovaci den ve stejné skupiné, ma z mého pohledu pouze jediné negativum.
Je nemozné vybrat si Uroven obtiznosti vyuCovaného predmeétu. Jako Zak jsem byl slabsi v matematice a
pfirodnich védach, proto jsem se tyto predméty ucil v méné narocnych kurzech, kde se vyucovalo
pomalejsim tempem. Velmi mé vsak bavila ob¢anska vychova a psani. Pro tyto discipliny jsem si vybiral
nabizené kurzy s nejvyssi obtiznosti. Kdybych byl tehdy nucen travit celodenni vyucovani ve stale stejné
skupiné, nemél bych Sanci volit si kurzy odpovidajici mym schopnostem a ucit se v nich. PfestoZze cesky
model jedna tfida = jedna vyucovaci skupina ma mnohé vyhody, jsem si jist, Ze by si mnozi studenti vazili
prilezitosti vybrat si podle svych schopnosti vice ¢i méné narocné kurzy a dokdazali by z tohoto faktu tézit.



Existuje vSak jedna oblast ¢eského vzdélavaciho systému, se kterou se nemohu smifit, a to je Uroven
direktivnosti, ¢i nékdy az tvrdosti , kterou cesti ulitelé pouZivaji pfi kontaktu se studenty. Béhem
Skolniho roku jsem mnohokrat zazil situaci, kdy ucitel vyvoldval zndmky pred celou tfidou. To je néco, co
by se v USA nikdy nestalo. Stejné tak by tam nikdo nehodnotil pouze gramatickou spravnost, ma-li zak
projevit celkovou dovednost domluvit se. Mozina se mylim, ale myslim si, Ze mnozi studenti jsou z
hlediska svych jazykovych dovednosti mnohem méné sebevédomi nez by mohli byt. Pak také mluvi
anglicky méné, protoZe se boji udélat gramatickou chybu, ktera, koneckonc(i, nema vliv na to, zda je jim
rozumét. Opét mizZzeme diskutovat o tom, zda je schopnost Ceskych studentli mluvit anglicky na tak
vysoké urovni disledkem naroénych poZadavkd, které na né kladou ucitelé.

Mohl bych dal pokracovat a uvadét klady a zapory jednotlivych aspektl ¢eského vzdélavaciho systému,
ale je jasné, Ze investice do vyuky angli¢tiny na Gymnaziu Chotébof se vyplati. At uz to je nadSeni zacka v
primé a sekundé nebo schopnost studentl sexty a 2.A konverzovat na sportovnim kurzu, uroven
anglictiny, které studenti GCH postupné ziskaji, je skute¢né ohromujici. Tato dovednost se projevila v
okamziku, kdy studenti oktavy a 4.A Uspésné skladali maturitni zkousku z angli¢tiny. U zkousky se
ocekavalo, Ze studenti s pfehledem zvladnou mluvit na rlizna témata, od britské a americké politiky pres
americkou historii az po slavné anglické autory, tedy o vécech, s nimiz by se potykal i rodily mluvdi,
natozpak nékdo, kdo se anglicky teprve uci. Kdyz jsem sledoval pribéh maturit, vzpominal jsem na
svoje |éta na zakladni a stfedni Skole a snazil jsem se vybavit si alespon jediny pfiklad Ustniho zkouseni.
MoZna uZ se mi ta doba ve vzpominkdach vytraci, ale nedokazu si vybavit ani jedinou Ustni zkousku
béhem celého svého studia, natoz ustni zkousku, ktera by rozhodovala o zdarném absolvovani Skoly.
Byval jsem zkousen bud formou testu nebo formou kratkych odpovédi na otazky ¢i jsem psal slohové
prace. Pro zdarné zakonceni studia byl rozhodujici pocet dosazenych bodl za jednotliva klasifikacni
obdobi, nikoli zdvérecnd zkouska. Upfimné vzato, myslim si, Ze bych se nedokazal vyporadat s
psychickou zatézi, kterd takovou Ustni zkousku doprovazi, zvlasté v pfipadé, ze bych ji mél konat v jiném
nez rodném jazyce. Jsem si jist, Ze studenti oktavy a 4.A byli u maturity velmi vystresovani, ale
nepfripustili, aby stres negativné ovlivnil jejich vykon. Vidél jsem, jak jeden za druhym mluvi s lehkosti a
tak jasné&, jako by byl v americké t¥idé. Uspéch s jakym studenti oktdvy a 4.A sloZili maturitni zkougky
neni pouze demonstraci toho, co se naudili béhem studia na Gymnaziu Chotébof, ale i dlkazem
porozuméni anglickému jazyku a schopnosti v ném plynné konverzovat. Jako ten, ktery se nikdy nedostal
dal nez k zakladm Spanélstiny, jim jejich uspéch zavidim.
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